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Abstract 

The National Education Policy (NEP) 2020 introduces substantial changes to Indian higher education through its 

provisions for flexible educational models and interdisciplinary programs and technological implementations. 

Traditional design curricula in India have normally adopted a strict approach which separates subject areas while 

showing minimal concern for practical implementation. This evaluation assesses both the short-term and long-term 

effects that NEP 2020 creates for architectural instruction programs and their faculty and their relations with local 

industry and international teaching examples. The research investigates fundamental educational transformations which 

bring experiential learning along with digital involvement and competency-based testing as the new assessment models. 

Evaluation against international benchmarks demonstrates three key areas where India needs policy-driven 

implementation strategies because of inadequate faculty preparedness and industry involvement and insufficient 

infrastructure development. The review investigates institutional implementation hurdles and regulatory and funding 

barriers yet it recognizes possibilities to boost practical learning and research-based education and regional 

customization. The successful deployment of NEP 2020 depends on finalizing organized execution plans together with 

larger faculty training expenditure and enhanced industry-academia connectivity. Research in the future should focus on 

developing AI-based urban planning and sustainable architecture methods and digital teaching practices because Indian 

architectural education needs to adapt to worldwide progress. The study demands joint work between policymakers and 

educators and industry stakeholders to deliver architectural graduates with skills needed to handle modern professional 

challenges. 

 

Keywords: Architecture education, NEP 2020, multidisciplinary learning, experiential learning, faculty training, digital 

integration, policy implementation, industry collaboration 
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Introduction 

"Education is the most powerful weapon which you can use to change the world."—Nelson Mandela. The National 

Education Policy (NEP) 2020 seeks substantial academic transformation by developing multi-disciplinary flexible 

learning systems that align with this statement according to Shah (2023). The field of architectural education undergoes 

fundamental transformation because it links technical abilities with creativeartz and environmental sustainability 

alongside social responsibility. Through NEP 2020 students will now gain improved competencies because the policy 

introduces opportunities to redesign architectural education with experiential learning methods alongside technological 

progress and interdisciplinary integration according to Dar and Jan (2023). This assessment investigates the essential 

educational stages of architecture as specified by NEP 2020 while detailing the effect it has on teaching practices and the 

problems it presents together with its transformative elements. 

The traditional education system of architecture in India adopts a binding syllabus structure while neglecting immersive 

experience and sustainability education and electronic integration (Waris & Shaheen, 2023). The Council of Architecture 

(CoA) serves as the sole regulatory body overseeing architectural curricula in India, ensuring compliance with 

professional and academic standards under the Architects Act of 1972. Changes in architecture education at an 

international level require institutions to implement competency-based teaching methods and flexible degree plans and 

more mixed-discipline teamwork (Wulansari, Sudiyanto, & Sumaryati, 2022). NEP 2020 responds to changing demands 

through its emphasis on multidisciplinary study and project-based evaluation as well as industrial partnership to merge 

educational insights and real-world capabilities (Cantürk Akyildiz and Özgüven (2024). The new policy focuses on 

educational framework transformation with skill development programs and digital technology implementation while 

becoming a foundational standard for architectural education makeover. 

The review serves as a fundamental tool to analyze how educational reforms combine with architectural teaching methods 

and industrial requirements. NEP 2020 introduces major reforms yet implementing these changes in architectural 

education proves to be a complex task according to Dhage et al. (2023). Multiple groups of stakeholders consisting of 

educators and students together with policymakers and industry professionals need to adapt curricula while revising 

assessment methods and create an environment that promotes interdisciplinary learning to successfully transition through 

this change. This research adds value to academic knowledge through an evaluation of: 

● How NEP 2020 reshapes architecture education in India. 

● The challenges and opportunities of implementing new pedagogical approaches. 

● Emerging trends and global best practices that can inform effective adoption. 

This review provides educational institutions and policy makers and their educators with a clear direction to enhance 

architecture education through the new framework. 

The policy faces various controversies as well as implementation speed and industry relevance concern according to 

Korada, M. (2023). The integration of multidisciplinary learning into architectural curricula remains unclear because it 

may weaken fundamental technical skills according to (Mishra & Bhattacharya, 2024). The speed of immediate 

implementation faces obstacles because of faculty preparedness challenges and infrastructural limitations and regulatory 

approval processes (Singh, 2023). 

Modern architectural practices incorporate three emerging trends which include digital architecture alongside 

sustainability and the application of artificial intelligence for design methodologies according to Jana and Chattopadhyay 

(2023). The teaching methodology modernization of architecture schools depends on NEP 2020 through its emphasis on 

technology-based learning and mixed educational systems and industrial partnership networks (Mitra & Sinha, 2023). 

Realization of these objectives needs the implementation of clear guidelines together with appropriate resource 

distribution and faculty education programs. 

This review aims to achieve the following three objectives: 

1. To analyze the implications of NEP 2020 on architectural pedagogy, focusing on curriculum restructuring, skill-based 

learning, and interdisciplinary approaches. 

2. To examine the challenges and potential strategies for effective implementation of NEP 2020 in architecture education. 

3. To explore global best practices in architectural education and evaluate their relevance in the Indian context under 

NEP 2020. 

The NEP 2020 establishes a transformative period for Indian education which will reshape both architecture education 

and future professional practice. Implementation success depends on proper adaptation of teaching strategies and 

industrial-academic partnership development to fulfill NEP 2020's objectives. The review presents an extensive critical 

assessment of the reforms together with recommendations for institutions and educators and policymakers to implement. 

 

2. Evolution of Architecture Education in India 

Architecture education in India has transformed continuously due to historical teaching methods combined with 

regulatory standards and worldwide educational changes. Architecture teaches students to merge artistic principles 

together with functional concepts including sustainability with cultural heritage thus the educational methods have 

transformed repeatedly for adjusting to technological processes and economic policies and societal developments. Indian 

education transitioned during decades from traditional apprenticeships to standardized degrees through which formal 

programs developed while new regulatory procedures appeared. The system requires up-to-date revisions together with 

interdisciplinary commitments and worldwide best practice standards for immediate attention. The National Education 
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Policy (NEP) 2020 sets out to solve these issues through its vision of teaching architecture using multidisciplinary 

concepts along with skill-based and technology-based methods (Thippanna, Krishnaiah, & Srinivas, 2023). 

 

2.1 Traditional Curricular Structures and Teaching Methodologies 

Indian architecture education developed from an apprenticeship system under which trainees received instruction from 

master builders and craftsmen in the early period. When formal education institutions appeared in the middle of the 

twentieth-century they introduced both theoretical content and practical learning programs. The education system during 

the initial period adopted British colonial educational guidelines which pushed forward technical accuracy and structural 

competence alongside aesthetic development. The educational teaching approach stayed mostly strict during this period 

because it centered on lectures as the main learning method and standard design problems and offered limited exposure 

to practical applications (Nandi, 2023). 

The emergence of architecture schools alongside universities took studio-based learning as the main focus which 

demanded students to work on design projects through model-making practice along with case study analysis. Despite 

supporting innovative problem-solving and thought processes the teaching strategy experienced weaknesses in connecting 

between different fields as well as practical industry value. The curriculum included hands-on educational activities 

including fieldwork and heritage preservation training yet it did not achieve adequate industry-sector business 

partnerships nor technological implementations nor international exposure. Indian architecture graduates encountered 

difficulties when trying to adapt their skills to modern industry requirements which became more pronounced during the 

era of globalization and the rise of climate change concerns along with digital design practice transformations 

(Mohammad, 2023). 

 
Figure 1. Regulatory Framework: Council of Architecture (CoA) and Its Role in Architectural Education 

 

The Council of Architecture (CoA) is the sole statutory body responsible for regulating architectural education in India 

under the Architects Act of 1972. It establishes educational requirements, accredits institutions, and upholds professional 

standards for architectural practice. All institutions offering architecture programs must obtain CoA approval to ensure 

compliance with its curriculum guidelines and accreditation policies. Over time, CoA has periodically updated its syllabus 

to incorporate advancements in sustainability, urban planning, and digital design technologies to align with evolving 

industry needs. 

While AICTE is responsible for overseeing and regulating technical education in India—including engineering, 

management, and applied sciences—it does not have jurisdiction over architectural education. Architecture curricula, 

faculty accreditation, and institutional standards fall exclusively under CoA’s regulatory framework, ensuring adherence 

to professional and academic requirements. 

The existing regulatory framework faces a major drawback because it demonstrates inadequate speed in responding to 

new architectural developments and modern technologies. The educational focus of worldwide architecture schools 

includes computational design together with parametric modeling and artificial intelligence (AI) applications but Indian 

academic institutions have started adding these components to their curricula recently. The current academic-practice gap 

requires immediate reform because inadequate curriculum modernization and strict credit policies and weak industry 

connections between educational institutions and architectural practice (Kandakatla et al., 2023). 

 

2.2 Shifts in Architectural Pedagogy Over the Years 

The Indian educational system for architecture has experienced major changes during several decades despite facing 

institutional limitations. The adoption of environmental studies and sustainable design and urban planning modules 

introduced architecture education to contextual and climate-sensitive principles. The focus on heritage preservation and 

vernacular architectural design has brought greater strength to both cultural identity maintenance as well as regional 

history maintenance in design educational institutions. The education sector has made gradual improvement instead of 

comprehensive changes because most educational institutions stick to predetermined curriculums which fail to include 

emerging fields such as smart cities and digital fabrication alongside green building technology (Nandi, 2023). 

Volume-10 | Issue 01 | March 2025 17



 

 
 

Project-based learning has emerged as a significant pedagogical shift in architectural education, with institutions 

increasingly integrating live design projects, collaborative studios, and interdisciplinary curricula to enhance practical, 

hands-on learning experiences. Various institutions now organize live design tasks and collaborative studio and 

interdisciplinary curriculum to provide students with practical applied learning programs The educational practice in 

architecture follows contemporary global trends by having students work on practical problems that involve community 

interactions to develop solutions based on real economic and environmental conditions. The complete implementation of 

experiential learning approaches remains limited because faculty readiness and resource limitations as well as outdated 

assessment strategies persist (Kandakatla et al., 2023). 

Building Information Modeling (BIM) and computational design tools and parametric modeling software represent vital 

components in the current architectural practice because of quick technological advancements. The introduction of digital 

tools by Indian architecture schools exists but their adoption varies between educational institutions. The slowness of 

technology-driven design education implementation comes from multiple barriers which include expensive software costs 

plus insufficient teaching staff along with opposition to educational changes. The advancement of architectural research 

through AI technology and robotics and sustainable materials has not taken firm root in Indian educational programs for 

architecture (Raj, 2024). 

 

2.3 Need for Modernization and Global Competitiveness 

Indian architecture education needs systematic modernization because architecture as a multifaceted profession includes 

sustainability along with smart cities and digital innovation making it necessary to ensure competitiveness worldwide. 

Through the foundation of NEP 2020 India receives the chance to transform educational standards through flexible 

teaching models and mixed-discipline studies and industry partnership programs. These reforms will succeed only 

through effective implementation and institutional flexibility and faculty training (Thippanna, Krishnaiah, & Srinivas, 

2023). 

Indian architecture graduates need to take multiple strategic actions to improve their market competitiveness in the global 

employment sector. The first requirement for curriculum changes includes focusing on skill-based education by making 

computational design together with artificial intelligence and sustainable urban planning fundamental subjects. The 

training of educational staff requires focused improvement to give teachers access to state-of-the-art digital equipment 

and contemporary teaching strategies. The development of international partnerships with prestigious architecture schools 

should be actively promoted to enable educational knowledge exchange and worldwide exposure and research-oriented 

learning (Mohammad, 2023). 

To achieve excellence architecture education should pursue both regional adaptation and inclusive policies which provide 

every background of student access to excellent resources and guidance and practical assignment opportunities. The 

learning process needs expansion of practical education through internships and study tours and live projects to eliminate 

the theoretical-professional disconnect. Research funding along with technology integration and infrastructure 

development require financial support to build a robust architecture education system throughout India (Raj, 2024). 

 

3. NEP 2020 and Its Implications for Architecture Education 

The National Education Policy (NEP) 2020 represents a transformative educational initiative that restructures higher 

education in India together with architectural teaching methods. Architecture benefits extensively from NEP 2020 because 

this policy emphasizes whole-class education and collaborative partnerships and digital transformation throughout its 

educational methods. The policy endorses the change from structured education paths to flexible learning models that 

help students acquire technical mastery while gaining broad interdisciplinary competencies (Siva Gurunathan & Krishna, 

2024). 

NEP 2020 intends to develop student-oriented educational methods which let students create individualized learning 

routes while expanding their technical mastery. The anticipated transition will close the educational training gap with 

industrial needs to make graduates more capable of handling modern architectural problems (Bharucha, 2024). 

 

3.1 Key Educational Reforms Under NEP 2020 

The main transformation in NEP 2020 involves breaking free from rigid educational systems while promoting flexible 

interdisciplinary education. The reforms in architecture education have produced significant changes through: 

● Students have the flexibility to select between undergraduate certificate programs and diploma programs and degree 

programs based on their educational development. The program benefits architecture students seeking investigation into 

Urban Design and Heritage Conservation and Computational Architecture (Bharucha, 2024). 

● Educational programs will require Architecture students to select electives from engineering together with social 

sciences as well as environmental studies and digital design technologies. The students will expand their knowledge about 

urban spaces and constructed facilities through this approach (Patra, 2024). 

● The system provides universities with independent control to adapt their curricula based on current industry 

developments and technological progress thus maintaining contemporary and innovative architectural programs (Agrawal 

& Jaggi, 2024). 

 

A new evaluation strategy based on competency-based assessment represents a main reform in education. Portfolio 

assessments along with research projects and real-world problems become new standards to replace conventional grading 
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systems based on rote memorization and standardized testing. The assessment methods based on competencies guarantee 

that students learn critical thinking and design adaptability alongside industrial skills instead of focusing solely on 

completing course requirements (Shukla et al., 2023). 

The NEP 2020-based approach to education is explained through Table 1 which shows the differences between traditional 

education and the new system. 

 

TABLE 1. Comparison of Traditional and NEP 2020-Based Approaches in Architecture Education (Naaz & 

Noida International University, 2022) 
Aspect Traditional Architecture Education NEP 2020-Based Architecture Education 

Curriculum Structure Rigid, predefined coursework with limited 

flexibility. 

Flexible learning pathways with elective-

based structures. 

Learning Approach Predominantly theory-heavy and lecture-

based. 

Emphasis on experiential, project-based, and 

research-driven learning. 

Assessment Methods andFocus on rote memorization

standardized examinations. 

Competency-based assessments, including 

portfolios and project evaluations. 

Industry Exposure Minimal industry collaboration; internships 

are optional. 

Mandatory long-term internships and strong 

industry collaborations. 

Technology Integration Limited use of digital tools, primarily 

focusing on basic CAD applications. 

Integration of advanced technologies such as 

Building Information Modeling (BIM), AI-

driven design, and parametric modeling. 

&Flexibility

Multidisciplinary Learning 

Limited cross-disciplinary engagement, 

with isolated learning experiences. 

Encourages multidisciplinary exposure and 

collaboration across various fields. 

 

3.2 Impact of Multidisciplinary Learning and Flexible Curricula 

Indian architecture education faces a crucial drawback because its curriculum operates in isolation thus blocking students 

from studying multiple disciplines. NEP 2020 promotes a flexible educational design that unites architecture students 

with urban planning and environmental science and AI-driven design and sustainability studies for their architectural 

education (Patra, 2024). 

This shift enables students to: 

● Developing a research plan requires technical artists to unite their expertise with engineering principles and material 

scientific knowledge alongside construction management. 

● Agrawal & Jaggi (2024) explain how students can develop their perspective by studying how socio-cultural elements 

affect urban development to create inclusive spaces that match their context. 

● Engage in flexible learning pathways that allow for specialization in diverse fields such as parametric architecture, 

heritage conservation, and smart city planning. 

Indian architectural education follows a worldwide educational trend through its integration of liberal arts and social 

sciences together with technological subjects according to Shukla et al. (2023). The shift toward multidisciplinary 

teamwork enables students to work together with engineering and economics and environmental policy majors for 

creating complete architectural solutions. 

 

3.3 Role of Experiential Learning, Internships, and Industry Collaboration 

The major difficulty in Indian architecture education consists of theoretical coursework that lacks practical exposure to 

real-world experiences. Under NEP 2020 students need to engage in actual learning activities consisting of project-based 

work and extended internships and industrial partnerships (Siva Gurunathan & Krishna, 2024). 

Under the new framework, architecture programs will incorporate: 

● Student success requires long-term internships in architecture firms as well as real estate developer and urban planning 

organizations to link classroom learning to actual projects. 

● The program incorporates real-world studio projects and research-based tasks which allow students to work jointly 

with citizens and public agencies when addressing urban infrastructure issues (Bharucha, 2024). 

● The partnership between academia and industry enables companies to create curriculum alongside educators while 

extending mentorship services and showcasing students to current architectural practices. 

Project-based learning models integrated into the curriculum allows students to work with real-world architectural 

problems since their first year of education. Architecture schools can achieve these objectives through their strategic 

partnerships with urban development authorities and sustainability think tanks to teach their students about actual design 

restrictions and regulatory rules and remarkable building methods (Patra, 2024). 

Through this policy students gain support to establish their own design studios and material innovation labs as well as 

digital fabrication workshops. The global trend toward independent architectural practice has led to this policy shift which 

rejects traditional employment models (Agrawal & Jaggi, 2024). 

 

3.4 Integration of Digital Tools and Emerging Technologies in Architectural Pedagogy 

The NEP 2020 document expresses its strong support for digital skill development in education because technology 

changes architectural practice throughout the world. The new National Education Policy 2020 advocates for wider use of 

digital technologies in Indian architecture education to teach students modern design methods (Shukla et al., 2023). 
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Key advancements under the new digital education framework include: 

● Integration of Building Information Modeling (BIM) into the curriculum, allowing students to engage with 

collaborative, data-driven design workflows. 

● Use of computational design tools such as Grasshopper, Rhino, and Autodesk Revit, helping students explore 

algorithmic and parametric architecture (Bharucha, 2024). 

● Introduction of AI and machine learning for predictive urban planning, allowing architecture students to use data 

analytics for climate-responsive and sustainable design solutions (Agrawal & Jaggi, 2024). 

● Hands-on training in digital fabrication, 3D printing, and robotic construction technologies, preparing students for the 

future of construction innovation. 

According to NEP 2020 students can now engage in online design charrettes and global architecture workshops and 

collaborative cloud-based projects by using virtual learning environments (Patra, 2024). Digital platforms grant students 

open-source access to architectural databases and design research repositories as well as AI-driven learning tools that 

maintain their knowledge of worldwide architectural trends (Shukla et al., 2023). 

 

4. Implementation Challenges and Opportunities 

The NEP 2020 implementation for architecture education creates dual challenges because institutions together with 

faculty members and industry stakeholders adapt curricula to modern teaching methods and technological innovations 

and interdisciplinary educational models. The successful implementation of this policy depends on the elimination of 

systemic obstacles which block the execution of flexibility-based education and digital integration through skill-based 

learning despite its visionary framework. The implementation of NEP 2020 offers both new opportunities for industry 

partnerships and practical training programs that can revolutionize architectural education in India (Broadfoot, 2000). The 

figure demonstrates both obstacles and prospects in the implementation of NEP 2020 for architectural education through 

a structured format (Figure 2). 

 

 
Figure 2. Implementation Challenges and Opportunities in NEP 2020 for Architecture Education 

 

4.1 Curriculum Adaptation Challenges: Balancing Technical Rigor and Flexibility 

Technical depth represents a main obstacle when trying to implement NEP 2020 throughout architecture education 

because it must harmonize with flexible curricular approaches. Architecture education traditionally uses a fixed program 

structure that stresses technical perfection alongside structural engineering together with design procedures. The rigorous 

sequence of architectural fundamentals gives students basic competencies yet blocks their access to cross-faculty learning 

as well as non-traditional professional routes (Tippa & Mane, 2023). 
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Under NEP 2020 the proposed curriculum allows students to study elective courses from different subjects while 

conducting research and choosing modules. Multiple stakeholders continue to debate how to keep technical training intact 

when expanding learning opportunities that follow student-led frameworks. The proposed curriculum flexibility worries 

both faculty members and administrators because it could weaken core architectural knowledge especially in structural 

design together with construction technologies and building regulation standards (Mehan, 2024). 

Educational institutions need to define core subjects and electives specifically to maintain technical excellence while 

supporting multidisciplinary study in order to establish this flexible but challenging program structure. Competency-based 

evaluations introduce practical ways to measure solve problems and practical understanding instead of traditional credit 

assessment systems. A system of modular certifications should be integrated to let students pursue urban planning and 

computational architecture along with sustainability expertise through an established foundation of core architectural 

knowledge (Broadfoot, 2000). 

The adaptation of curriculum continues as a challenging task but institutions achieving flexible courses alongside 

advanced technical depth prepare graduates for industry changes by delivering specialized knowledge with 

interdisciplinary capabilities. 

 

4.2 Faculty Training and Preparedness: Need for Continuous Professional Development 

The National Education Policy 2020 faces strong barriers because most architecture professors learned traditional 

teaching strategies while gaining inadequate exposure to new digital resources and interdisciplinary concepts and hands-

on teaching techniques. NEP 2020 demands faculty members to pursue ongoing professional development since the 

reform requires them to deliver the updated curriculum effectively (Patra, 2021). 

The implementation of faculty training programs faces multiple barriers because educators lack sufficient access to 

training programs about parametric modeling and digital fabrication as well as AI-driven urban planning. The majority 

of faculty staff demonstrate opposition to change because they primarily use lecture-based and theory-heavy teaching 

methods instead of experiential and problem-solving educational approaches. A rapidly evolving architecture education 

presents difficulties to faculty since practitioners need to maintain current knowledge of global best practices (Wagle et 

al., 2024). 

Academic institutions need to develop faculty development programs that work jointly with both professional 

organizations and worldwide universities to provide educators practical instruction about new technological approaches 

and modern educational strategies. opraving industry internships and research partnerships enables faculty members to 

interact with real world experiences which they can convert into teaching contents. Faculty development programs that 

pair senior educators with practicing architects to guide upcoming educators will assist educational institutions in their 

pedagogical transformation (Mehan, 2024). 

Educational institutions should prioritize faculty training because it enables teachers to deliver modernized curricula 

effectively which results in dynamic research-based programs that link to industry practice. 

 

4.3 Institutional Barriers: Regulatory Constraints and Resource Limitations 

The progressive aspects of NEP 2020 encounter institutional barriers during implementation because of complex 

regulations together with insufficient resources. The Council of Architecture (CoA) together with AICTE maintains tough 

regulatory requirements for curriculum design and teaching standards and accreditation standards. The regulatory 

frameworks aimed at academic integrity and professional competence occasionally hinder innovation and curriculum 

modernization thus making it difficult for educational institutions to implement new teaching approaches (Tippa & Mane, 

2023). 

The implementation of new institutional programs faces major obstacles from bureaucratic processes that create long 

delays for university staff to modify courses and establish interdisciplinary learning programs. The financial constraints 

of state institutions prevent them from acquiring modern design facilities and digital software that architects need to learn 

in today's architectural education. The educational experience of architecture students suffers due to insufficient 

infrastructure at their schools which does not include VR/AR studios together with fabrication labs and collaborative 

industry spaces (Broadfoot, 2000). 

The solution requires institutions to team up with regulatory bodies for simplifying curriculum updates and streamlining 

bureaucracies in educational systems. The combination of public and private sector collaboration enables budget 

acquisition for constructing infrastructure components including digital design studios together with sustainability 

research centers. The implementation of online learning platforms together with digital resource-sharing provides a 

solution for closing gaps between institutions with different funding amounts and ensures every student gets access to 

contemporary architectural technology (Mehan, 2024). 

 

4.4 The Role of Government, Private Institutions, and Industry Partnerships 

The successful application of NEP 2020 requires joint work between public institutions and private educational 

organizations and industry leadership. Government bodies act as key implementers of policies by delivering guidelines 

and financial support and infrastructure development to universities and colleges for successful new educational 

framework execution (Patra, 2021). 

Private institutions together with industry stakeholders such as architecture firms and urban development authorities and 

construction technology companies should support NEP 2020 through research grants sponsorship and curriculum 
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development collaboration and mentorship programs. Industry collaboration will help maintain educational programs 

which connect student learning to real-world practice by enabling them to tackle real-world problems (Wagle et al., 2024). 

The establishment of better partnerships between academic institutions and industry lets architecture schools educate 

graduates who possess practical skills to meet professional demands (see Figure 3). 

 
Figure 3. Academia-Industry Collaboration Model in Implementing NEP 2020 (Ahmed et al., 2022) 

 

4.5 Opportunities for Skill-Based Learning, Internships, and Hands-On Projects 

NEP 2020 provides multiple execution barriers yet opens multiple doors for practical learning and skill development. The 

NEP 2020 deviates from conventional education models because it promotes experiential learning through activities such 

as internships and live projects and collaborative research (Broadfoot, 2000). 

A program of extended real-world experience between students and leading firms in architecture or urban planning and 

research associations will help them link classroom concepts to real-world practice and develop professional readiness 

while improving technical capabilities. Higher education institutions should organize practical workshops which teach 

material innovation and parametric design as well as digital fabrication methods to help students develop working skills 

along with academic insights. Students who participate in design competitions and urban development projects through 

institutional encouragement develop both innovation and real-world engagement according to Mehan (2024). 

Institutions that adopt skill-driven educational approaches maintain the proficiency of new architects by closing the 

knowledge gap between educational studies and professional performance. 

 

5. Global Best Practices in Architecture Education 

The transformation of architectural education continues to develop according to international educational schemes which 

promote disciplines fusion and environmental sustainability while incorporating digital tools and hands-on educational 

strategies. Different nations have developed modern teaching techniques which substantially improved architectural 

education and professional training methods. India can use successful international models to match its architecture 

education with global standards which will produce graduates who are ready for industry work while being adaptable to 

modern design challenges. Through NEP 2020 India can implement leading global educational practices by adapting best 

international methods to their local educational needs and industry requirements (Tiwari & Goodnight, 2024). 

 

5.1 Case Studies of Successful Pedagogical Models from Other Countries 
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Various nations have established forward-thinking teaching methodologies for architecture education that combine 

practical applications together with electronic resources and enduring development procedures. The educational 

developments in Europe together with the United States and Asian nations accentuate methods responsible for producing 

practical graduates alongside research-focused educational programs. 

Studio-based education has become one of the best-known learning approaches throughout the United States where MIT 

and graduates from Harvard’s GSD University lead the way. These institutions focus their teaching on projects and 

interact between fields along with actual design-construction tasks for undergraduate students who confront real 

architectural situations. Spatial design and urban planning have experienced fundamental transformation through the 

united application of computational design tools and AI-driven modeling technology with sustainability research 

principles (Pragya, 2023). 

European architecture schools advance their learning by prioritizing research-based education which strengthens 

sustainable city planning along with climate-friendly building designs. ETH Zurich in Switzerland along with Delft 

University of Technology in the Netherlands teach their students advanced parametric design together with robotic 

fabrication through their curriculum so they can try new construction methodologies and materials and structural 

approaches. These institutions connect urban analytics to digital fabrication which they combine with real-world 

simulations for their coursework therefore making students ready for future tech-enhanced architectural practices (Burton 

& Salama, 2023). 

The educational philosophy of Asian architectures primarily emanates from Japanese and Singaporean institutions which 

teach traditional wisdom through modern research approaches. Graduates from University of Tokyo together with 

National University of Singapore (NUS) demonstrate expertise in architectural solutions that are regionally adapted for 

climate-sensitive design along with sustainable materials and high-density urban planning. Through their research 

structures students receive opportunities to work together with faculty members and industry executives who help 

transform theoretical concepts into functional outcomes (Kamala, 2023). 

 

5.2 Comparison of India’s Architectural Education with International Standards 

The traditional educational structure of architecture in India maintains rigid traditional methods through syllabus-based 

approaches alongside theoretical teaching and standard testing methods. The approach of outstanding educational 

institutions centers students by implementing research-based education with digital and real-world problem-solving 

methods. Indian architecture education requires improvement based on the following important distinctions: 

1. Curriculum Flexibility and Multidisciplinary Integration – The introduction of flexibility under NEP 2020 does not 

match international academic autonomy standards that India should be adopting. The educational programs at 

international institutions enable architecture students to choose electives across different disciplines which include AI-

based urban planning and climate science and heritage conservation subjects (Tiwari & Goodnight, 2024). 

2. Technological Integration and Digital Pedagogy – The educational institutions in both USA and Europe teach their 

students computational design alongside digital fabrication and AI-based spatial modeling. The adoption of advanced 

design software and robotic construction techniques and parametric modeling remains slow in Indian architecture schools 

which hinders students from learning contemporary architectural technologies (Burton & Salama, 2023). 

3. Experiential Learning and Industry Collaboration – The emphasis of global architectural programs focuses on 

instructional activities combined with research-based design and active collaboration with practicing industries. Students 

can participate in modern architectural challenges through integrated internships and international exchange programs 

and research partnerships with leading firms which universities provide. The institutional bureaucracies along with 

regulatory constraints in India restrict industry participation in academic programs as described by Pragya (2023). 

4. Sustainability and Context-Sensitive Design – Major academic institutions throughout the world teach architectural 

students about sustainability concepts together with smart city development and ecological urban design principles. The 

studios at ETH Zurich as well as Delft University and NUS teach students sustainable design together with measuring 

energy efficiency and performing biomaterial research to develop climate-resistant architecture. The sustainability 

modules included in Indian architecture curricula do not reach the level of practical sustainability research that top global 

institutions demonstrate (Kamala, 2023). 

5. Research-Driven Learning – Indian institutions direct their academic focus towards traditional studio work and 

theoretical studies instead of research-based activities which international architecture schools emphasize. Limited 

funding alongside insufficient research partnerships in India prevents architecture students from pursuing experimental 

design approaches and urban analytics practice (Pillai, Nepal, & Campbell, 2023). 

The disparities between Indian and global architectural education standards are evident in various aspects, including 

curriculum structure, technological integration, and industry collaboration (see Table 2) 

 

Table 2. Indian vs. Global Architectural Education Standards (Bhattacharjee & Bose, n.d.) 
Aspect Indian Architectural Education Global Architectural Education 

Curriculum 

Structure 

Predominantly rigid and syllabus-driven, with 

limited flexibility for interdisciplinary studies. 

Emphasizes flexible, interdisciplinary curricula 

allowing students to explore subjects like design 

theory, technical systems, design documentation, and 

professional practice alongside core courses.  
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Technological 

Integration 

Slow adoption of advanced design software, limiting 

exposure to cutting-edge technologies. 

Strong emphasis on computational design and digital 

fabrication, preparing students for technologically 

advanced architectural practices.  

Industry 

Collaboration 

Limited practical exposure due to institutional 

constraints, resulting in fewer integrated internships 

and industry partnerships. 

Significant emphasis on hands-on learning through 

integrated internships and research partnerships with 

leading firms, engaging students with contemporary 

architectural challenges.  

Sustainability 

Focus 

Incorporates sustainability modules but often lacks 

depth in application-based sustainability research 

and climate-adaptive design. 

Embeds sustainability principles and ecological 

urbanism into education, with a focus on energy 

efficiency modeling and biomaterial research.  

Research 

Orientation 

Focuses more on conventional studio exercises and 

theoretical coursework, with limited funding and 

collaboration opportunities restricting experimental 

design and urban analytics. 

Prioritizes research-driven learning, encouraging 

exploration of innovative building materials and 

urban data analysis, fostering a culture of 

experimentation and continuous improvement.  

 

5.3 Lessons from Europe, the USA, and Asian Architectural Institutions 

The implementation of leading architectural institution best practices worldwide would yield substantial benefits for India. 

Successful pedagogical models from Europe and the USA and Asia provide various valuable lessons to improve 

architectural education under NEP 2020. 

The first important change should implement studio-based learning that combines industry participation through real 

architecture problems rather than theoretical studies alone. The curriculum needs to incorporate digital skill training which 

will make students expert in BIM and computational design as well as AI-driven urban planning systems. Architecture 

education should use sustainability-focused design methodologies which teach students methods for implementing low-

carbon materials with passive design alongside urban framework resilience into their projects (Burton & Salama, 2023). 

Japanese and Singaporean educational institutions teach students to create architecture based on context by training them 

to develop designs for particular climate zones and cultural environments and urban settings. The diverse geographical 

and socio-cultural environment of India requires architectural education to focus on training students about local 

construction methods and regional materials and climate-driven design approaches (Kamala, 2023). 

The education of faculty members requires essential training programs that keep them updated about modern global trends 

and technological developments. The USA and European universities run faculty education programs that keep 

architectural teaching methods aligned with industrial requirements and technological advancements (Tiwari & 

Goodnight, 2024). 

 

5.4 Adaptation Strategies for NEP 2020 Within the Indian Context 

Implementation of NEP 2020 strategic transformations will enable Indian architecture institutions to achieve global 

education standards. The beginning of modernization involves revising the educational program to enable 

multidisciplinary learning beyond standard architectural methods. The integration of state-of-the-art digital technology 

and research-based design methods into architecture studios enables modernization of Indian architectural education 

which produces better global job market skills (Pragya, 2023). 

The development of institutional industry collaborations needs to connect architecture firms and urban planning agencies 

and sustainability think tanks directly with the curriculum development process in addition to mentoring students and 

supporting research projects. International exchange programs that expand their reach will expose students to multiple 

architectural approaches and professional standards (Burton & Salama, 2023). 

Educators must participate in faculty training initiatives that provide them expertise in the latest design tools in addition 

to sustainable frameworks and digital fabrication practices. The implementation of this approach will create a connection 

between conventional teaching methods and modern international educational standards (Kamala, 2023). 

 

6. Future Directions and Policy Recommendations 

The successful execution of NEP 2020 in architecture education relies on a systematic plan which includes proper 

implementation methods alongside faculty education and industry relations and regional flexibility as well as financial 

backing. The policy advances transformative goals yet needs well-defined implementation plans together with ongoing 

faculty training as well as public-private alliances and government-driven changes for its successful implementation. The 

shift toward flexible educational models of architecture requires institutions to work together and receive funding and 

digital infrastructure development with regulatory certainty (Işık et al., 2024). 

 

6.1 Need for Clear Guidelines and Structured Implementation Plans 

The successful implementation of NEP 2020 reforms faces major difficulties because it lacks specific directives and 

organized implementation plans. The policy provides general goals but institutions need complete frameworks to update 

curricula and develop assessment methods and training programs for faculty members. Missing standardized 

implementation protocols has resulted in schools adopting NEP 2020 at different levels which created difficulties for 

institutions to merge multidisciplinary studies and digital and experiential learning systems (Ghimire, Pandey, & Woo, 

2024). 
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The Council of Architecture (CoA), as the sole regulatory authority for architecture education, should develop institutional 

implementation handbooks that provide curriculum restructuring guidelines, ensuring a balance between technical 

competencies, flexible learning pathways, and industry requirements. The handbooks should contain assessment 

approaches that move away from traditional grading toward competency-based evaluation systems and portfolio 

assessment and project-based evaluation methods. A quality assurance system and accreditation process must establish 

uniform pedagogical requirements for all architecture schools across different regions. The implementation of NEP 2020's 

multidisciplinary models will be smoother for students and faculty through a step-by-step implementation process 

(Ahmed, 2023). 

 

6.2 Strengthening Faculty Training and Digital Infrastructure 

Educational reforms heavily rely on faculty member readiness to achieve success. Academic teaching staff must 

participate in ongoing professional advancement to maintain awareness about contemporary teaching methodologies and 

digital resources as well as industrial cooperation. The Indian architecture education faces a major obstacle due to 

insufficient structured training programs for faculty members who need modern technological and interdisciplinary 

learning methods (Işık et al., 2024). 

Organizations need to establish faculty training as a compulsory requirement instead of making it an optional program. 

Targeted training should focus on: 

1. Digital Pedagogy: Virtual design studios together with AI simulations and cloud collaboration tools should be 

accessible to faculty members within the architecture education programs. 

2. Emerging Architectural Technologies: Structured certification-based programs must be introduced for Building 

Information Modeling (BIM), parametric design, AI-driven urban planning, and sustainable materials. 

3. Industry Exposure: Faculty members should participate in practical industry projects by working short-term 

assignments in architectural firms and government planning organizations and smart city development programs. 

4. Multidisciplinary Integration: Education specialists need to work together with professionals in fields of engineering 

and environmental science as well as digital fabrication to create cross-discipline educational programs (Ahmed, 2023). 

The transformation process requires infrastructure development alongside faculty development to achieve completion. 

Institutions must invest in: 

• High-performance computing systems for architectural simulations. 

• Virtual and Augmented Reality (VR/AR) labs for immersive learning. 

• Advanced fabrication workshops equipped with 3D printers, robotic construction tools, and parametric modeling 

setups. 

State-of-the-art digital resources and faculty training should be integrated for Indian architecture educators to deliver 

technology-enhanced industry-relevant education (Waldorf, Marambio, & Blades, 2023). 

 

6.3 Encouraging Collaborations Between Academia and Industry 

India faces significant architectural education difficulties because there exists a huge gap between academic studies and 

professional industry practice. The educational programs at Indian institutions differ from global leaders because they 

operate independently of current industry needs and evolving design approaches (Kumar et al., 2024). 

Education institutions need to develop new collaboration structures which exceed standard internship and guest lecturer 

programs. Potential strategies include: 

1. Long-term Industry Partnerships: Universities must establish formal collaborations with architectural firms, urban 

planning agencies, and smart city projects, enabling students and faculty to work on real-world design challenges. 

2. Joint Research & Innovation Centers: Institutions and private enterprises should jointly build research facilities which 

focus on sustainable urban development, digital architecture and artificial-intelligence-based design automation research 

(Ghimire, Pandey, & Woo, 2024). 

3. Industry-Sponsored Studios & Laboratories: Architectural firms need to sponsor specific university studios that 

provide students with first-hand experience of industrial projects and material research and parametric modeling 

capabilities. 

4. Mandatory Industry-Integrated Design Competitions: The requirement for student participation in genuine real-world 

design challenges should come from both government bodies and construction firms through practical programs. 

 

6.4 Ensuring Regional Adaptability and Inclusivity in Architecture Education 

The primary concept of NEP 2020 works to guarantee education inclusion alongside a flexible system which caters to 

various economic and social groups throughout India. Views from international architectural pedagogy remain beneficial 

but need adjustment to meet India’s nationwide geographic along with cultural and financial requirements. The 

educational quality of architecture programs in rural and semi-urban institutions remains limited because these institutions 

struggle with resource shortages and missing digital infrastructure and insufficient faculty development support (Waldorf, 

Marambio, & Blades, 2023). 

The delivery of fair and superior educational services relies on decentralized learning centers where educational 

institutions work hand in hand with sustainable construction specialists to train architecture students about design that 

supports their communities. The adoption of regional languages in architectural instruction would provide effective access 
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to academic learning for students who do not speak English. To improve accessibility for financially restricted students 

of design the government must expand both scholarship programs along with funded fellowships (Ahmed, 2023). 

A curriculum revision should adjust program content to include local building traditions and native construction elements 

and building system methods. The curriculum prepares graduates to handle environmental and socio-cultural issues that 

exist in their local areas (Işık et al., 2024). 

 

6.5 The Role of Government Policies, Funding, and Institutional Reforms 

The complete realization of NEP 2020 depends on continuous government backing combined with funding programs and 

institutional modernization. The development of architecture education needs substantial government funding to support 

technology infrastructure development and research initiatives and faculty education programs (Ghimire, Pandey, & Woo, 

2024). 

Government action should focus on providing additional institutional funds to advance digital transformation in 

architectural education together with financial backing for smart classroom development and facilities for computational 

design and AI-powered educational platforms. Tax incentives given to architectural industries will motivate firms to join 

mentorship efforts along with conducting collaborative research projects and offering internship opportunities. Research 

grants from policy makers would enable institutions to study sustainable architecture by developing environmentally 

friendly construction methods and passive design techniques and low-carbon materials (Kumar et al., 2024). 

Institutional reforms need to simplify accreditation processes while eliminating bureaucratic barriers so universities gain 

more control to swiftly adapt industry needs through efficient pedagogical model integration (Ahmed, 2023). 

 

7. Conclusion 

The review explores NEP 2020's function as an educational transformer that connects architecture with multi-disciplinary 

methods while integrating digital elements and industrial partnership. A new system of flexible learning bases competency 

development alongside technical enhancement to supply architects with cutting-edge skills and social understanding for 

the contemporary professional field. The successful implementation of NEP 2020 depends on proper organization and 

faculty training and institutional changes. The increased adoption of AI systems alongside computational design 

applications together with sustainability approaches in educational actions faces obstacles stemming from insufficiencies 

in teaching abilities and constraints regarding budget allocation and limited geographical inclusion. New studies should 

investigate how to implement digital educational methods on large scales while integrating sustainable design techniques 

and artificial intelligence-based city development to advance architecture instruction across India. The closure of 

academic-professional gaps depends on active cooperation between officials who make policies along with teaching 

professionals and business directors. The alignment of Indian architectural education with international standards requires 

comprehensive development of interdisciplinary education and faculty expertise while using research-based teaching 

methods. Architects who are dedicated to continuous learning along with technological innovation and sustainability will 

develop capabilities to handle modern design challenges and enhance the resilience of the constructed environment. 
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